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Abstract. The article reveals the peculiarities of foreign language teaching to future specialists
of financial and credit field at higher educational establishments in the circumstances of modern
financial and economic transformations. It has been highlighted that the European Community deems
qualitative education to be a critical requisite for establishingand maintaining a competitive market
economy, piece and reverence to other nations, thus it initiated the Erasmus+ Program to support
academic mobility within the EU and since 2018 the funding of international collaboration projects is
announced to be doubled for the upcoming decade. Consequently, to vie for grants of international
mobility students are required not only to have B2 level of English, but cultivate life competences of a
new generation. It has been determined that there are twoclusters of competences students are to
develop concurrently with the foreign language acquisition: 1) thinking and learning skills and 2) social
skills. Thinking and learning skills encompass creativity, critical thinking, digital literacy and ability to
learn. Social skills are constituted by ability to collaborate, communicate, emotional intelligence, social
responsibility. The ways and tools of forming the aforementioned competences have been substantiated,
namely debates, role-plays, project work, attribute listing, challenge assumptions, personal analogy,
scribing, video scribing, screen casting, digital storytelling, Web based platforms to design interactive
vocabulary and grammar exercises. The method of mastering a foreign language within a short time
frame on the basis of Halperin and Talyzina’stheory of sequential learning and the forgetting curve of
Ebbinghaushas been elaborated and put forward.
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OCOBJIMBOCTI HABUAHHSA IHO3EMHOI MOBH
MAMBYTHIX ®AXIBIIB ®IHAHCOBO-KPEJIUTHOI COEPU

B YMOBAX €BPOIHTEI' PAIIII I TJIOBAJIT3ALIIL
AHoranis. Po3kputo 0coONMMBOCTI HaBUaHHS 1HO3EMHOI MOBH CTYICHTIB — MalOyTHIX
¢axiBuiB (GpiHAHCOBO-KPEAUTHOI cpepr B 3aKiagax BHUIOI OCBITH B KOHTEKCTI CydacHUX (DiHAHCOBO-
eKOHOMIYHHX HepeTBopeHb. HaromormieHo, mo w1 €BponeldchbKoro CIiBTOBAapHCTBA SKiCHA OCBiTa —
3aropyKa CTBOPEHHS Ta MIITPUMKH KOHKYPEHTOCIIPOMOKHOI PUHKOBOT €KOHOMIKH, MUPY 1 TIOBaru 110
IHIIWUX HaIlid, ToMy 3 iHiiaTuBu €Bpomnerickkoi Kowmicii Oymo crBopeHo mporpamy Erasmus + st
MIATPUMKKA  akazeMiuHoi MoOutbHOCTI y kpaiHax €C; 3 2018 poky ¢iHaHCyBaHHS TPOEKTIB
MDKHAPOJIHOTO CITIBpOOITHUIITBA YIPOJOBK HACTYITHOTO ACCATUNITTS OyJie 30iuibleHo yaBidvi. Takum
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YUHOM, HOBI COIIaIbHO-CKOHOMIYHI YMOBHM BHMMAararoTh Bill CTYJICHTIB HE JIMIIE BOJOMIHHS
AHTJIIICHKOI0 MOBOTO Ha piBHI B2, a if HA0YTTS )KUTTEBUX KOMITCTCHIIIH HOBOTO TIOKOJIIHHS. Br3HaueHO
JIBa KJIaCTEpH KOMIIETEHIIiH, SIKi CTYJIeHTH MOBHHHI PO3BUBATH MapaliebHO 3 BHBYEHHSM iHO3EMHOI
MOBH: 1) HaBHUYKM MHCICHHS Ta HaBYaHHs, 2) COIaabHI HABUYKW. HaBHUYKM MHUCIECHHS 1 HaBYAHHS
OXOIUTIOIOTh KPEaTHBHICTh, KPUTUYHE MHCIEHHS, IHM(POBY TPaMOTHICTH 1 3HaTHICTh BYMTHCH.
CouianbHI HABUYKU CKIIQJAIOTHCS 3 YMIHHS CIIBIIPALIOBATH, CHUTKYBATHCS, €MOIIMHOTO IHTEIEKTY,
comianbHOi BimnoBimanbHOCTL. OOrpyHTOBaHO WLIIXM 1 3acoOu  (QopMyBaHHS BHIIE3a3HAYCHUX
KOMIIETEHIIil, a came: pae0aru, [OUIOBI irpH, NpoekTHa poOoTa, CKpailOiHr, BimeockpailOiHr,
CKPUHKACTHHT, IUQPOBI icTopii, BeO-TuiarGopMu sl CTBOPEHHS JICKCHYHUX 1 TPAMaTHYHUX BIIPaB.
Po3pobieno Ta 00TpyHTOBaHO METOMKY OTIAaHYBaHHS IHO3EMHOI MOBH 32 KOPOTKHMH TEPMIiH Ha OCHOBI
Teopii moeranHoro GopmyBanHsi po3yMmoBux aid [1. ['anpnepina i H. TanuziHoi Ta kpuBoi 3a0yBaHHS
E6Ginraysa.

KniouoBi ci10Ba: iHIIOMOBHA MiATOTOBKAa MalOyTHIX (paxiBIiB (hiHAHCOBO-KPEIUTHOI cdepH,
€BPOTICHChKI KOMIIETEHTHOCTi, IM(poBa TpaMOTHICTb, MYJABTUMEIIHHI TMIaTGOPMU, METOIH
(hopMyBaHHS KPEaTUBHOCTI i IHHOBAIIIHHOTO MHCIICHHS, MYJIBTHIIIHTBI3M, TJI00aTi3aIlisl.
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OCOBEHHOCTHU OBYYEHUSA THOCTPAHHOMY SA3BIKY
BYJIYIIUX CIEIIAATIMCTOB ®UHAHCOBO-KPEJJUTHOM COEPHI
B YCJIOBUSAX EBPOUHTEI' PALIUU U I'NTOBAJIM3ALINN

AnHoTanusi. PackpbiTo 0cOOEHHOCTH 00y4eHNSI THOCTPAaHHOMY SI3bIKY CTYJICHTOB — OYyIyIIHX
CMEHUAINCTOB (PMHAHCOBO-KPEUTHON C(epbl B YUPEKICHUSX BBICIIEr0 0Opa30BaHUS B KOHTEKCTE
COBPEMEHHBIX (PUHAHCOBO-PKOHOMHYECKMX H3MeHeHnH. OO0CHOBaHO c€HocoObl (POPMHUPOBAHUS Yy
CTYZICHTOB HEOOXOMMBIX KOMIIETEHTHOCTEH €BPONIEHCKOTO YPOBHS, MPOJANKTOBAHHBIX COBPEMEHHBIMU
BBI30BaMH TJO0OQMM3allMK, HA 3aHATHAX 1O HWHOCTPAHHOMY $3bIKy. OCBEIIEHBI BO3MOYKHOCTH
WCTIOJIb30BaHUsI MYJIbTUMEIUUHBIX TUIAaT(GOpM Ui MOBBIIICHHUS IHU(POBOH T'PaMOTHOCTH OyIyIINX
CIIEIMATIMCTOB (PMHAHCOBO-KPEUTHOM C(hepbl 1 OCBOCHHSI HUMHU aHTJIMHCKOTO SI3bIKA.

KiioueBble ¢/10Ba: MHOS3bIYHAS MTOJrOTOBKA OYIYLIMX CHEHAIUCTOB (DMHAHCOBO-KPEIUTHOM
ceppl, eBpOIeHCKHe KOMIETEHTHOCTH, IH(poBas TpaMOTHOCTh, MYIBTUMEAUHHBIC ILIAT(HOPMBIL,
MeTOIbl  (POPMHUPOBAHMSA KPEATUBHOCTH W  HMHHOBAIIMOHHOTO  MBIIUICHHUS, MYJIbTWJIMHTBU3M,
rII00aTN3aIHs.

®opwmy: 0; puc.: 0; Tabdmn.: 0; 6ub.: 10.

Introduction. Aiming at being accepted to the European Union, currently Ukraine is
undergoing the stage of economy transformation to meet the European standards and values. The
European Parliament set objectives to create a competitive market economy which takes into account
people’s wellbeing and social needs, to achieve a skilled workforce and a high standard of technological
production and to support the advancement of science and technology and invest in education. Having
acknowledged that high quality education is vital for the stable and sustainable development of the
economy and nations, maintenance of piece and solidarity to other cultures, the European Union
launched the Erasmus+ Program to support academic mobility within the EU higher educational
establishments [1]. The main purpose of this project is to consolidate the efforts of the academic and
educational community and governments of Europe to significantly increase the competitiveness of the
European system of science and higher education. In mid-2018 the European Commission announced
the decision to double funding for new Erasmus program for 2021—2027 to €30 billion with €25.9
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billion for education and training, €3.1 billion for youth and €550 million for sport. Consequently, the
EU will seek more innovative and creative projects. To win grants of international collaboration and be
competitive players on the European market of educational services students are required not only to
have B2 level of English, but develop life competences of a new generation, such as creativity, critical
thinking and problem-solving, digital literacy, ability to learn, communication, emotional development
and social responsibilities [2]. Moreover, although English functions as the means of international
communication, there arises the need to master other official languages of European countries, since the
language is no longer perceived just as a code, a thingto be studied but a way of seeing, understanding
and communicating about the world and each language user uses his or her language(s) differently to do
this. People use language for purposefulcommunication and learning a new language involves learning
how to use words, rules and knowledge about language and its use in order to communicate with
speakers of the language. This understanding of language sees a language not simply as a body of
knowledge to be learnt but as a social practice in which to participate [3]. Language is something that
people do in their daily lives and something they use to express, create and interpret meanings and to
establish and maintain social, economicand interpersonal relationships [4]. These insights influence
pedagogies, curriculum and methods to be applied in higher education, in particular with regard to
foreign language teaching to students of financial and economic specialties, since mainly students of
these fields of study are to become the driving force of ensuring the development and prosperity of
national and world economies.

Literature review and the problem statement. Both national and foreign methodologists have
researched the topic in question: Bespalko V., Boholiubov V., Klarin M., Levina M., Mavrin S.,
Selevko G., Smyrnov S., Tatarinova S.Barnes A., Calkins S., Cox R., Jorda S., Kramsch C., Liddicoat
A., Light G.,Maley A.Pachler N., Ramsden P., Richards J.Scarino A.Tatsumi A., Westbrook C. to name
a few. However, little or no attention has been paid to formation of such life competences, as digital
literacy, ability to learn, social skills (social responsibility, emotional development, efficient
communication and collaboration) with regard to foreign language teaching to future specialists of
financial and credit field.

The article aims to reveal the modern ways to foster critical competences of students — future
specialists of financial and credit field in the course of foreign language preparation by methods of
creative modelling and analytical generalization of existing teaching methods, elaborated by the world
community.

Research results. Studentsmaster a language faster, when they are exposed to authentic
resources, captivated by the content of assignments and deal with the language of their field of study.
The following methods and tools of foreign language teaching in conjunction with the development of
critical life competences turn out to be the most efficient as far as students — future specialists of
financial and credit field are concerned.

Debates and role-plays aim to teach students to defend and argue a particular stance, make
concessions, find non-conventional solutions, be able to capture the interest and attention of the
audience, use the language powerfully and subtly. Essentially, debates and role-plays allow students not
only to share own opinions about any topic in English, but assist in comprehending the concepts being
learnt. What is meant by this is that in the course of learning the discipline «Professional English and
International Business Communications», via debates or role-plays on the topic «Types of economic
systems» students disclose the essence of the economicsystems by means of taking over a role of
«Traditional Economic System» and «Market Economic System» and arguing the significance,
advantages and disadvantages of each system. The same instruction is relevant to the following topics:
«Tariff and non-tariff restrictions», «Types of inflation», «Reasons and types of unemployment»,
«Accounts receivable and accounts payable», «Forms of international settlements», «Types of
securities». For the first debate or role-play a language teacher invites two or four students to role-play
/debate a written by a teacher in advance scenario in front of the entire group, and afterwards the group
analyzes the situation, identifies the key aspects and issues, which require further discussion with a
teacher or group mates. For the next workshop students are assigned to prepare a similar role-play or
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debate on a specific topic. Completeness, correctness, relevance, creativity, language accuracy, fluency
and subtlety are assessed by the teacher and students.

The follow-up activities are conducted to enhance the degree of comprehension of the topic
having being debated and language accuracy and fluency [5].

1. Challenge assumptions. A group takes a concept or a grammar rule, for example, «Tariff and
non-tariff restrictions» and lists the assumptions they have on the topic and fundamentally challenge
them by asking “What if... was not true?’

2. Personal analogy. Students personify the subject or analog by giving it human characteristics,
the subject or analog may be a concept, process, animate or inanimate object (e.g. inflation, bond, share,
loan, agenda, assets, liabilities, deferred tax, and excise duty). By pretending to be the subject students
create a new context for its examination. They identify emotionally with the subject and describe
movement, mobility, relationship with the environment not normally associated with that object or
process. Subsequently, students communicate the personification by means of creating a product that
can communicate it, i.e. essays, pictures, posters.

3. Attribute listing. For the object or thing in question, students list as many attributes as they
can. For example, a ‘corporation’ has attributes of ‘unlimited life’, “limited liability’, ‘separate legal
entity, «relative ease of transferring ownership rights» etc. Then for each attribute, a teacher asks ‘What
does it give?’ Students seek the real value of each attribute. It is also possible that attributes have ‘a
negative value’, and students look for ways in which they can modify the attributes in some way, thus to
increase value, decrease negative value or create new value.

Storytelling takes an indispensable role in facilitating foreign language acquisition, but it is twice
productive when is supported by software enabling students to create professionally-oriented
educational animated stories, presentations, storyboards, video stories, cartoons etc. Besides, such kinds
of assignments aim to develop digital literacy, analytical skills and creativity of students, teach to
collaborate, delegate the tasks, hold shared responsibility for the projects. The mentioned digital
products are designed by methods of scribing, screen casting, cartoon creation, digital storytelling, time
lapse motion, storyboard creation etc.

Scribing allows to create animated presentations and animated explainer videos. Free-access
Web-based animation software Powtoon provides opportunities for designing animated presentations by
inserting pre-created objects, imported images, provided music and user-created voice-overs. Another
option is GoAnimate, which offers a wider set of tools to create characters and props to appear in the
scene.

Video scribing that is represented by Web-based software Video Scribe differs from the
previous ones in the regard that all pictures and texts are drawn by a virtual pen, pencil or a hand in a
live mode rather than appear as ready still images.

With screen casting a student can record (film) everything occurring on a user’s PC, laptop
monitor. Currently there are following free to download or use online programs, such as Grabilla for
screenshot ad screencast 1.09 and Sceencast-O-metic. The recorded videos may be either saved on the
drives or uploaded on YouTube.

Digital storytelling platforms allow users to make visual stories very fast. Due to the wealth of
artwork templates that are to be used as ready illustration background for stories any kind of a text turns
into appealing, fascinating, bright and alive. The platforms with free access are Storybird, My Animoto
Video, ZooBurst. ZooBurstis a digital storytelling tool that is designed to let anyone easily create their
own customized 3D pop-up books, whereas Storybird and My Animoto Video construct flat images and
are perfectly devised to create books and comics.

Several avenues are open for teaching English to students — future specialists of financial and
credit field using digital tools.

1. Create and tell a story. The sequence of steps will be outlined on the example of topic «Retail
banking. Meeting a client and negotiating a deal». Having learnt the necessary vocabulary (overdraft,
statement, accounts, debt, interest rate, collateral, loan, charges, fees, standing order, direct debit, ATM)
and useful phrases for communication with «a customer», like «You are our valued customer», «I am
afraid you misunderstood me», «How can | be of assistance», «I will sort it out», «Could you
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provide...?» etc., students are split into groups and each group is assigned to elaborate a story with the
target vocabulary using any type of software. Further, students retell stories one another, learn the most
grammatically and lexically complex story by heart. Alternatively, upon creation of the story, students
do not reveal its advent of events, but rather carry out story-asking, eliciting target vocabulary and
grammar from the rest of the group.

2. Note down a story. One of students shows and reads a created story, others listen to it trying
to comprehend the plot, after that the student re-reads the story, while students jot down key words, and
in groups compose and writedown the original story with possible follow-ups. Finally, a teacher invites
one member of each group to present their output.

An effective resource for refining Business and Professional grammar and vocabulary is the Hot
Potatoes platform that includes six applications to create interactive multiple-choice, short-answer,
jumbled-sentence, crossword, matching/ordering and gap-fill exercises for the World Wide Web.

The competitive edge of using ICT for teaching Professional English is substantiated by two
aspects: firstly, software operates in English solely that exposes students to the authentic materials and
advocates the same genuine output, and secondly, acquired skills equip students with the experience to
meet the requirements of the European Committee and pass the test on digital literacy —European
Computer Driving License (ECDL). It tests skills in Computer Essentials, Word Processing, IT
Security, Web Design etc. according to three modules: base, intermediate and advanced. The rationale
of certification is explained by the following: a study in Austria compared peoples’ perception of their
digital skills with the reality as shown through a test. 94% of participants thought their digital skills were
‘average’ to ‘very good’. After testing, only 39% did that well. A parallel study in Switzerland found
that people with digital skills certification did 24% better than average in practical tests of digital skills.
Studies elsewhere in Europe and beyond have shown similar results [6]. Therefore, dealing with test
tasks in the course of learning English students faster master the professional and general vocabulary,
improve reading comprehension as well as writing and speaking skills as they design test tasks for their
peers and self-assessment.

Being multilingual is generally thought of as a perspective for personal and professional growth
as well as better job opportunities. Having language skills poses numerous opportunities for
advancement and broadening social interactions. Therefore, it is of critical importance for students of
the modern world community to be capable of mastering national languages of their strategic economic
partners in a short time frame.

Hermann Ebbinghaus’ experiments on memorizing random combinations of syllables, known as
‘the curve of forgetting’, showed that for meaningless syllables to retain in the long term memory they
have to be revised in the following intervals after the encoding:immediately, 20 minutes after the first
one, one hour after the second one, eight hoursafter the second one, one day after the third on, a week
after the first one, two or three weeks after the first one, 31 days after the first one [7].Sullivan and
Thompson discovered the following sequence of revision for the successful memorizing: after five
seconds, 25 seconds, two minutes, ten minutes, one hour, five hours, one day, five days, 25 days [8].

According toHalperin and Talyzina’stheory of sequential learning a concept (a lexical unit) will
be efficiently encoded and firmly stored in the memory provided it undergoes definite stages: 1)
presentation; 2) establishing connections with the material world; 3) aloud pronunciation; 4) inward
pronunciation [9].

At the presentation stage students must see a word written on a smartboard, hear the way it is
pronounced and see the concept it denotes. The fulfillment of the second stage is achieved by
employment of the Total Physical Response method. At the stage of the aloud pronunciation learners
have to see the word they repeat after a teacher or a tape. To increase the efficiency of the rehearsal the
author suggests that after several repetitions in a usual manner, students a) pronounce the word or the
words learnt and visualizethem in the meanwhile and b) pronounce with the gradual increase in the pace
and c) pronounce or read out with diverse intonations (as if being angry, excited, indifferent).
Eventually, learners read the words to themselves.

This approach purports to be applicable not only to teaching vocabulary, but grammar and
spelling as well. Ren proposed his method of teaching spelling that essentially greatly overlaps with

514



Halperin andTalyzina’s pedagogy. Ren called his method OVAL Writing and as to succeed learners are
required to: observe (paygreater attention to how each character is written), visualize (picture each
character with eyes closed), articulate (say each character aloud), listen (listen to a tape containing the
sound of the characters taught in class), write (write out charactersone by one in a repeated fashion)
[10]. Ren reports that each of the five steps is bound to a particular sensory mode of learning.
Consequently, the completion of the task set ensures the maximum sensory input andhence fast memory
creation.

Conclusions. In the modern economic situation, the nature and the scope of foreign language
learning has been modified and extended. Teachers of foreign languages are responsible for preparation
of new generation students, especially future specialists of financial and credit field, who will be capable
of collaborating in synergy with people of different social, linguistic and economic backgrounds, solve
problems of humanity, analyze information meticulously, convey views concisely and coherently.
Basically, these are two big clusters of competences to be formed concurrently with the foreign
language learning: thinking and learning skills and social skills. Thinking and learning skills encompass
creativity, critical thinking, digital literacy and ability to learn. Social skills are constituted by ability to
collaborate, communicate, emotional intelligence, social responsibility. The offered application of active
and interactive methods and tools of teaching, such as debates, role-plays, project work, attribute listing,
challenge assumptions, personal analogy, scribing, video scribing, screen casting, digital storytelling,
Web based platforms to design interactive vocabulary and grammar exercises foster the development of
these skills. The prospects of further research in this area deal with profound search of methods to form
intercultural competence and exact criteria and means to evaluate it.
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